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intellectual life has its foundations in sense-perception.
Deficiency in any type of sensory experience is bound to
result in a corresponding incompleteness of the inner mental
life; and it is clearly the first task of a school medical service
to remedy, as far as possible, defects in the sense-organs. An
exception such as the famous Helen Keller—blind, deaf, and
mute from the age of two, yet a university graduate, a linguist,
and an author—only proves the rule; and it is permissible to
speculate what this amazing woman would have achieved had
the usual channels of communication with the outer world been
open to her.
If one doubts the value of the Montessorian gymnastics
what is to be done? Instead of trying to train the senses by
means of * didactic apparatus,* we ought systematically to give
the child as wide sensory experience as possible. Investiga-
tions have revealed the appalling ignorance of city children
with regard to such ordinary things as butter, sheep, and
potatoes; teachers, therefore, should take nothing for granted
with children coming to school, but should explore the con-
tents of their minds before starting the work of instruction.
Many a lesson goes wrong merely because the teacher is
assuming the existence of sensory experience that is not there.
Parents can do much by taking their children into the country,
so widening their sensory experience; and their efforts in this
direction are more to be commended than their attempts to
teach reading and writing at home by obsolete methods.
But the school itself must take the matter in hand, and seek
to give the requisite sensory experience by means of practical
work, educational visits, and school journeys. Verbal lessons
to young children are bound to be ineffective if there is no
background of actual experience; it is difficult, for example,
to see how a lesson on tides can be of any real value to a child
who has never been to the seaside.
Another problem in pedagogy made acute by the writings
of Montessori is the training of the imagination. In order
to consider this matter, we may profitably recall the various
aspects of imaginative thinking that we have already distin-
guished, namely, the pragmatic, the artistic, and the fantastic.

